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Plan of Development

The digital embodiment of a craft process requires comprehensive 
knowledge and experience to master a hybrid form of art production; in 
which some of the operations have predetermined results whilst others 
depend on the care, judgement, and dexterity of the workman (Pye 1968). 

In a post-digital learning situation this demands a diverse range of skills, 
attention, and self-motivation to integrate new technology into traditional 
craftsmanship.

Therefore, I wanted to develop an active learning situation to motivate a 
diversity of learners through the intersection of tacit knowledge, machine 
tools and digital technology; where the master guides the apprentice 
through a series of demonstrations in a printmaking workshop, a 
photomechanical darkroom, and a digital media suite. 
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Behaviourism
This provides an analytical, empirically-driven, systematic set of principles for applying theoretical understandings to 
the design of learning environments. One challenge, shared by other motivational theories, is the need to cater the 
system of contingencies to a diverse group of students with different personal histories and with other life 
domains where contingencies sometimes conflict (Moore, 2001).

Self-Determination Theory (SDT) assumes that people have the natural tendency to internalize and integrate 
behaviours that are not intrinsically motivating to them. Identified and integrated motivations reflect engagement 
that, even if not enjoyable or interesting, involves a sense of value or importance (in the case of identified 
regulation) or a sense that it represents an authentic aspect of oneself. Such engagement is autonomous, is 
accompanied by positive emotions, and is of high quality (see further elaboration in Ryan & Deci, this volume).

Underlying assumptions of SDT holds that people have the “inherent tendency to seek out novelty and challenges, 
to extend and exercise one’s capacities, to explore, and to learn” (Ryan & Deci, 2000, p. 70). This propensity is 
considered the core of adaptive development and personality integration and to manifest in engagement in an 
activity out of the sheer satisfaction of engagement itself: enjoyment, engrossment, and sense of fulfilment. 

Research findings imply that learning environments that highlight different cues about opportunities and goals for 
engagement would be motivating to students with different motivational characteristics. More specifically, 
competitive - evaluative environments suit students with high need for achievement, and collaborative 
individualized environments are best for students with low need for achievement.
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Interest Perspective
Designing motivating learning environments that promote interest involves applying research findings on the 
role that environmental features play in situational and individual interest. 

These include environmental characteristics that :
1. trigger situational interest
2. maintain situational interest
3. support the emergence of individual interest
4. promote the development of individual interest

Bergin (1999) provided a comprehensive list of environmental features that trigger and promote situational interest, 
including hands - on experience, social interaction, games and puzzles. Other triggers pertain to epistemic factors, 
such as sense of novelty, ambiguity, or surprise. Presenting content with humour, using fantasy, in narrative form, or 
by modeling also seems to trigger situational interest. Certain content, such as death, danger, injury, sex, and 
scandal, also seems to have the propensity to pique interest (Bergin, 1999). 

Once triggered, situational interest can be maintained by environmental features such as hands-on experience in 
project-based activities and social interaction in cooperative tasks or one-on-one tutoring (Hidi & Renninger, 
2006). Other features that promote maintenance of situational interest are positive emotions, feedback that 
highlights developing competence, and relevance of the content to the self (Bergin, 1999; Hidi & Renninger, 2006).

Viewing motivational processes as complex and dynamic presents a somewhat different set of assumptions about 
the source, malleability, and mechanisms of change of motivational phenomena compared to those of most 
contemporary motivational theories.
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• How can the learning situation trigger the motivation of a diverse group 
of students?

• How can the learning situation maintain the motivation of a diverse 
group of students with limited access?

• How can the learning delivery support the emergence of individual 
interest at the intersection of new technology and traditional 
printmaking?

• What new strategies can be implemented into the learning environment 
to promote the development of individual interest?





























PEER SUPPORT 
with Merete Røstad

Tools 
• Workplans to prepare students expectations of their learning outcomes
• Email to communicate individually with students’ access needs
• Canvas to archive multi-media teaching material including YouTube videos and links to support online
• Zoom recordings to support cyclical demonstrations and limited access for blended teaching
• KHiO access to materials, equipment, workshops and technical support 
• Microsite to document and disseminate learning outcomes to students

Problematics
• Time constraints on delivering course content
• Students’ lack of preparation for the course 
• External influences on the course delivery that impacts on the learning outcomes
• Interpersonal influences on the course delivery that can direct the motivation of the group
• The lack of group cohesion across faculty staff, technical production and management

Common Ground
• Background as practicing artists learning on the job
• Recognition in the quality content of one another’s course 
• Recognition of the additional stress caused by lack of tenure
• Recognition of the limited opportunity for face-to-face peer-support 
• Recognition of siloed infrastructure at KHiO
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Gatekeepers: Access to learning situation

Administration
• Access to the course workplan for students to sign up.
• Access to Canvas for students’ learning materials.

Technical Production
• Access to KHiO workshops: print shop (digital printers), darkroom (exposing unit and development) and intaglio 

workshop (printing presses)
• Access to digital hardware: flatbed scanner, smart phone, negative scanner, photocopier, digital SLR, screenshot 

for capturing visual data and a computer to access digital software. 
• Access to digital software: Adobe (Tools), Zoom (Communication) Canvas (Archive) and Outlook 

(Communication), Tumblr (Dissemination)
• Access to self-led knowledge: Technical support to use equipment, tools and materials in the workshop

Facilitator
• Access to new knowledge and experience: by imparting artistic research through group activities and one-to-

one support.
• Access to interrelations between students and staff as a collaborative learning environment: as group activities, 

presentations and dialogue for critical reflection and knowledge exchange.
• Access to participate without mental or physical constraints: in preparation and during of the course.
• Access to participate without financial constraints: to budget for materials, equipment and sundries. 
• Access to participate without time constraints: as online, live and pre-recorded demonstrations, and priority 

open access to KHiO workshops.  


